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ORGANISATION INFORMATION 

Name of organisation SLED  Sign Language Education and Development 

Organisation’s legal 
form 

Registered Non-Profit Organisation with the National Department of Social 
Development in South Africa 

Legal representative (Director, i.e. executive officer) Cara Loening 

Directors SLED is an NPO with voluntary board members elected each AGM. 

Address, City, Country Head Office: 8A Waverley Business Park, Kotzee Road 

Observatory 7925, Western Cape, South Africa 

Telephone/ E-mail Email info@sled.org.za   Cell +27 82 375 3075  Landline  +27 21 448 2520 

Website www.sled.org.za 

Charity registration 
number 

Non Profit Organisation Registration #: 015 – 801 NPO 

Public Benefit Organisation #: 930 037 886 

Short description of the 
organisation including 
its foundation year, the 
number of employees 
and the main activities 

SLED was founded in 2001 by a team of hearing and Deaf colleagues with 

many years of experience in Deaf education, Deaf theatre and Deaf 
television. Presently there are four Deaf and three hearing permanent staff.  
SLED has worked nationally with most of the 44 Deaf schools in South 

Africa’s 9 provinces since 2001.   

The primary focus of all activities is working towards outstanding education 
for Deaf learners.   Main Activities: 

 Developing learning and teaching support materials for the South African 
Sign Language curriculum. 

 Developing learning and teaching support materials for written language 
acquisition for Deaf learners in early childhood education and the first 
four to six years of school.  

 Training teachers in teaching the South African Sign Language curriculum, 
especially teaching literature and teaching for high levels of literacy.  

 Training teachers in teaching Deaf learners written English as their second 
language but first written language.  

 Training teachers in using South African Sign Language as a language of 
learning and teaching.  

We prioritise training Deaf teachers and teaching assistants who are first 
language SASL users, and positive Deaf role models to Deaf children and 
youth. 

mailto:info@sled.org.za
http://www.sled.org.za/
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CURRENT PROJECTS SUMMARY 

Title of main current 
project 

Language and Literacy: Deaf learners on course by Grade 4 

Location: SLED offices: Cape Town, Western Cape and Johannesburg, Gauteng.  

Partner pioneer schools in the main SLED projects: Soweto, Gauteng; 

Cedarville,  Eastern Cape;  Port Shepstone,  KwaZulu-Natal. SLED provides 

materials and training nationally when invited by provincial education 
departments.  Heritage literature projects are national. 

Executive project 
summary  

(Problems and solutions) 

The problem is that 95% of Deaf learners do not obtain functional literacy, 
despite some attending school from the age of 3 until 21.  Contributing 
factors include  that fluent South African Sign Language is not a prerequisite 
for teaching the 8000 to 9000 Deaf learners who attend school at one time, 
resulting in hearing teachers (± 98% of teachers)  being unable to 
communicate with learners.  While South African Sign Language receives 
some political attention due to court orders in favour of Deaf learners, 
there is no sustained political will to transform the situation.  

SLED works to establish models of transformation through the 

dissemination of practical, accessible learning and teaching resources and 
classroom methodologies that use international best practices while 
adapting to the different (and often difficult and demanding) contexts in 
which teachers and learners find themselves . 

Present projects work on closer partnerships with specific schools over 
longer periods of time, and prioritising the input of Deaf teachers and 
teaching assistants, who are fluent first language SASL users,  as part of the 
schools teaching environment.   

SLED Medium Term Plan  

 Teacher training in pioneer partner schools includes classroom based 
practical lessons.  

 Focus on children’s language acquisition and foundations in bilingual 
literacy.  

 Assessment of the impact of teacher training on learners’ literacy in South 
African Sign Language and written English.  This is to be established 
through building assessment tools (baseline and year end) based on 
international standards (and collaboration) which are culturally and 
contextually fair and valid.  

 Learning and teaching support materials and teacher training courses 
which are developed in pioneer partner schools is made available to all 
schools over time.  

 Heritage literature projects as part of developing literature resources, and 
preserving historical language and cultural records.  

Main outcomes 

Direct effects on 
beneficiaries/ changes of 
behaviour 

South African Sign Language Grade R, 1, 2 and 3; at three partner schools: 

Teachers and teaching assistants: Lessons are well prepared and taught.  
Teachers know how to conduct fair assessments – including technical 
aspects.  Teachers can adapt Lessons based on assessment results for better 
outcomes.  

Learners: Have Grade appropriate literacy skills in terms of receptive and 



SLED 2018  Introductory Fact Sheet Page 3 of 5 

 

productive language; have a good grasp of content and are able to ask and 
answer questions.  

First written language (English) Grade 1, 2, and 3; at three partner schools: 

Teachers and teaching assistants: Teachers grasp the methodological 
concepts of visual written language teaching, and are able to work with 
learning materials constructed to support bridging from sign language to  a 
written language.  

Learners: Have Grade appropriate literacy skills in terms of receptive and 
productive language; have a good grasp of content and are able to ask and 
answer questions. 

Main impact  

Sustainable changes in 
people’s life/ in society 

Deaf learners’ bilingual literacy in participating schools on track by Grade 3.  
This is the foundation of transforming both content and reasoning skills for 
Deaf learners to obtain good schooling and be able to compete for 
employment as adults.  

Sectors ☒ education          ☒ arts (literature)                

Beneficiaries ☒ children         ☒ the young         ☒ adults          

Direct Beneficiaries The ultimate beneficiaries are young Deaf children.  Direct work is primarily 
the training of Deaf teachers and teaching assistants, with the aim of good 
teaching skills making good learning a reality.    

 
Demonstration lesson 2018 

 

 
Demonstration lesson 2018 
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SLED 2018 Deaf Teacher and Teaching Assistant Training – dynamic, interactive, applied 
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Essential background - Deaf learners’ language acquisition  
The overwhelming majority of Deaf learners encounter language for the first time when they enter 
the sign language community in a school for Deaf learners.   
 

Language is fundamental for social interaction, personal development and abstract 
thinking.  For the majority of people, acquiring a language during childhood occurs 
unconsciously, automatically and mostly naturally. Every individual develops an 
internal set of language rules based on communicating with others who use the 
same language. Language development is thus a creative process that requires a 
child to actively process the information he or she receives. As we now know, 
hearing children get this information by hearing spoken language in natural 

interaction with other people in the environment, not through imitation or training. 
 
For the child born deaf, this is not so. Of all the barriers to learning that Deaf children face, that of access to 
natural language is the most important. 
 
This statement may be puzzling until one considers the situation of most children born deaf. Sign language  – 
visual language – is the most natural language for a Deaf child.  But since 95% of Deaf children are born into 
hearing families, this is rarely learned from those who surround young Deaf children unless parents are 
exceptionally motivated and have access to appropriate SASL training and resources.   Deaf children most often 
encounter SASL only when they attend school, where they learn it primarily from other children, or if they are 
lucky from Deaf adults.   Spoken language is no alternative since it remains largely inaccessible to Deaf children: 
they cannot hear speech and thus cannot easily reproduce it. Consequently, neither the complex structures nor 
nuances of tone and meaning of spoken language are available to Deaf and severely hard-of-hearing children. 
Quite simply, speech gives them too little visual information, hence making the linguistic information being 
expressed incomplete. 
 
A spoken language – English, for example – is structured according to how the sounds of speech are produced. 
This is then formalised into a system of writing also dependent on knowledge of the sounds of the language. Sign 
Languages are very different: they have structures that allow simultaneously produced information and are 
produced not just with the hands, but also use three-dimensional space, directionality, facial expression and 
bodily movement. Everything is adapted to how the eye perceives linguistic information. 
 
To further complicate the world of learning for the Deaf child, sign languages are  not written, so it is necessary 
for Deaf children to master both the national sign language (in South Africa this is South African Sign Language 
(SASL)) and a written language such as English. In other words, Deaf children must necessarily become bilingual, 
not in the usual sense but in the differing and dual modes of a signed system and a written system. Bilingualism, 
the ability to competently switch between the two languages, increases a Deaf individual’s ability to participate 
in society. 
 
Technology has brought about significant changes for the Deaf.  Mobile visual technology has transformed the 
possibilities as visual sign language calls and recordings have become as simple as voice calls and recordings.   
With the proliferation of text based communication, Deaf people can access online discussions on an equal basis 
as long as their literacy skills are sufficient.  
 
Aural technologies have also grown exponentially with programmed hearing aids and cochlear implants opening 
far greater access to sound and sound approximation for people with hearing loss.  The effectiveness of these 
devices is frequently oversimplified and overestimated.    Sign language remains the only language a Deaf child 
can access spontaneously and freely, and develop the full capacity for nuance and grammar, and use under all 
circumstances.  Deaf children with good sign language do much better at mastering and making the best use of 
auditory language technology.  Learning their national Sign Language remains the most essential need for Deaf 
children. 
 


